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P \
The min emphasis n the series K indezﬂernen Sportisthe provision of 4 climate
andsuroundings hatwillencouragechildren o develop heroptimal potental. Inal
nstances, the basic componcats of strength, batance and coordination ate stresed s
quiste to the development of basic skill. Furhermore, mastery of b&%i\c skills 1

considered 1 be fundamental to self-confidence and safety for credtive and

f

independent movement exploration. -
The necessty (o develop un atmasphere of onfidence between the child and i

“adult*partner ™ i strssed for movement activiiesinthe period of nfancy. n arly
childhood, proup acivtes are consideed to be a prmary vehicle for ndependent
cretive movement exploraion as chidren learn from and simulate each other. -
Moreover, the cooperalive aspects ofvgroup activites are vialto the soblizaion
process Whereas the competitve aspects promote a reaistic development of the.
individual's ersonl asessent, B :

Although he series has been developed n terms of age groupings, the varioustasks
witin these roupingsare not necessarly age related butarealsoconditoned by the

Jegree of exposure and experience hat the individual has had vith the various taks
and pieces of apparatus. Therefor, the selecton of tasks from the seres fo
movemen! development programs should b based upon an assessment of the cugent
movement capabilites of the children in-each program. In some inslancJ the
children may be at compurable age levels o those who have undertaken the series
program whereas,In ofers, theseecton of tasks may b froma lower o higher age
levelthan indicated inthe seris program. The judicious seection o appropriate evel
‘ctivitesfor the ptimal development ofthe ndividualis eniely in keeping with one

.of Professar Diem's primary objecives: o create 4 freedom of movement
environment.” | | |

~ Helen M. Ecker
o | 4rofessor'of Physical Educaton
4 Universiy of Californa, Berkeley
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The series Kinder Lened Sport (Chidren Learn Physical Skills) s composed of

five complete laming programs for he qwimming of infunts and toddles and for

spor leaming fromnfancy uplo [0 yearsofage. On the basisof newer pschologie

Jearning and diductical sport Findings s well as ycars ofpractical experieice w\il‘h

these age groups, Many suggestions. for movement plays and the leaming of

movement technigues are offered to parents kindergarten teachers and clementary

" *ohool teachers. The “exercies” of  cuslomary style te o ptesented here. The

chaptorsofthe learming programs dt auchmore conseiousty planned to provide open

Jearning situations forthe chld n which he can develop his movement fantasy and

gt movemn! securtly. S o

. * I this fourth volume of the sercs, & program for the spor Jearning of theee- 10

: ieyearoldsispresened, Theexampls deseied have been tried outinpractice 4

/ kindergaren with fimated room space and on & playground wilh new ypes of

equipment, where hard, sand and gren aeas a5 well a5 slopes anjumping pis were

- e, The chidren hd a voi nthe crercises and e cooperaive ehavior — parly
- discovered by themselves. Nawrally, there are more than the examples and ideas+

Gescribed here. This leaming program ulfils s purpose when i stmulates ad
enables the independent and otivational use of such possibilies. (Editor's Note: v
Volume 4 in the original German sgries has‘ been made Volume 2 i '{h? English | | ”‘N

.« | qunshtion and-Volume 3 s Volume L) . SRR
p , ' : - ’ ‘-,'4 0?, K
; : R * ‘ ! l po ."q
; . ‘ \ . ) e ¥
” - ( | -+ Liselott Diem N
' N '.\:
. v Cologne, May. 1973 % >
v ‘ ‘ ) - ’,':"'.’M\“'.“ ‘
! e o , BV K
t ! ‘ ‘l‘ L] " | B .‘
i ¢ .ﬁ & 't, '

K |
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~ INTRODUCTION

)

Atthe age of thee, the chikd broadens his range of performance more and more
independenly ind n doing so his ablty to maste selfimplid exercie. He s
curous and ready o learn. He looksfor play groups with his pees and a the same
ime begins 1o release himself from his dependence on the adults. He leams
movement echnigues ofin wilhout a Gret nvoducion; e doe this by abseving
nd lrying, when given n approp riate play wea and ample playing time.
Futhermore, the child needs objective challenges through nfresting exercises and
itations, which give him experience and nsight and ae fun forhim. Also nspor,
earing i abvays boh: 2 coniive process ~ he experience must be underslood;
and n affeti orocess — without pleasure and positive experines, no child
nerases acton, Patculary n spos (along with insight ard motivation o leam)
Delongs leammg ina group, a prerequise orthe childinorderto gan bt kils and
seeurty. One depends on one another, earns from and with the others, and fia

~ mutual problemms (o solve:

From the abundance of possibliis individul ons vere slcted fo thi
program, and becausé of the following reasons. /

Balancing, reacting, and skillubess make up the foundation of every sport
earning (Sections | and2). They are composed ofthe tesing areas, self-assurdness
and sens of movement which ate /s spontaneously looked for by the chldat this
e i the movement games. He gans grip and support assedress and reﬁnes the



eging ortiming and ety Clinbing, g, hanging and rokin (Section
3) serve n the mastering of the body weighl. Thest lesting areas looked for
coniniously and concentaively by 1e individual child. Through epeaed ang
stuationall cpanged praclcing, he leus (o MEASUIT exaclyhissrengh,speed and
mobilly.
- Thespon Jarnng s accomplished inhe following didacticalseps: (1) creationof
i appropriae tmlating siaton () problem presentaon with individual
* templto ol hem:“esting” pehavior, () epeating, comparig, evaluating (he
o solton: “sensible”behavior,(4) ndependet vrying of the fundament
form: creative phase; (9) ntnsifying the exercies and compettiveness Wi th
dividual sills nd those of obers: ecogition of th real standards demanded.
There are tw%diductical principles negrated nto this eaming poces which are
especially emphasize. |

Sucil, couperative behavor (Sction 3t accurs inevery presenied sk ind s
o0t ed ocertan siuatons. aginarive creute behavior (Section 3 Assoon a5
wsic fndumenta s mastered, he chid “plays” i i way wih 1, changes 1,
ccansructs . He mustofinbeallowed t play onand it aparas inordertobe
bl 1o in nsght n the movement procedues and new ideas and he needs
{timuive encouragement and also uppo rom other cildren inthe group. Each
chil,eenthe shy e o, ks - isown individual way, even thoughtt
niay.\pc imited, o at imaginetvely -

-



The nik pronoun s used inthis book and for convenience was not changed n
the translation; the pronoun is intended to apply equally to both sexes

0




SECTION - BALANCING
EXERCISED




| Balancing

The child gains good posture and streness of movement only through lhe
Jevelopment of is senseof balance, Balancing i based on coordination, .¢., on dn
adjusted tension change of the muscls, which n tum i directed through u highly

‘complicaed contol sysem. The respective position or (he position change 15

ransmited over erve cell in the muscles, ligaments and joints of the equiibrum
organs i (he ear, which take care of an equalization through compensation
ovements. The sense ofbalance becomes tore efined only through much practice,
ahove 4, b also through the semse of pressure, support and touch. Prticing
barefooted is essential Already the firs independent step of the child or htr the
independent climbing of steps shows mastered balancing. Children look
spontancously for upportuniis o practcether blancing, Therefore, the program
begins with balancing Lasts, with which the children are aoquainted: scooler and
bicyele riding, roller skating.






. Steering a Vehigle |
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¢ very objeotthat moveS Gevelops aspecialatraction forthe chld. the ball fiymg

through the air s well as the rqlling'tire. No wonder that already ut  fairly early age

the child has the Jesire fosteerg vehicle with which he can move himself, One of the -

fist ypes of sportcan be riding seooler, I this way the chid leams orientng and.

- properguiding of a vehicle. At e yershe can i sconer siely. Atour Jodrs

T riding around obstacles (slalom riding)

* g changes 1o a bicycle — at irst mosty on a bicycl with training wheels, The
" changing 1 a bicycle does not seem ifficul to childen who rode #Sco0tr before

ince their feeling for balancing (sense of balance) I already refined.
A hard surface or a wide corriday (halbway) i suitable for practicing this.
it of ll the child should learn to master the following exercises
o slopping at & sufe place, getng on and off

»

o strting simultangously withotherchilden and teaching the finish’at the same
time ‘ |
o stating rom opposit direcions and rding past each other
o riding slowly.. | K
* By rding lowlythe child shows it he isaletorusteis peed. He s becone

_—

2ble to move skilfully und at the same time is aware of traffic problems. 1

d

]
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3, Riding Frechand

| .
By now the child has learned corect rding, direction orientation, and change of
speed. He adapts himsell more and more assuredly 0 other vehicles and begins o

discover independently new and diffiult activitis.

Mosjchildren tryat irst by themselves toide frechand, Riding frechand i the best
balance training. This can only be practiced in  raffe-safe place, and the-child must
know that he should not ey the trick in traffc, even if he masters it perfectly.

The exercises presented here (see picture) where the fet ar placed on the handle
bars were discovered by the children themselves without any guidance. Other |
activiies, which mean an increase in the degree.of diffculty, evolve out of the
handling of the vehicle and'can be found similar to the basics also i the prograr of
the cycle artist; | |

o lift up the front wheel shortly while riding

o place the feet on the saddle while rding

o stop suddenly and quickly change-the direction without getting off the bicycle.

For the garses the child needs time. This bicycle game should also be played over
soveralweeks unil s attagtionisexhausted andthe child has had enoughof ., Thee
to six children caform a group for bicycﬁ% riding and can observe each other wi%hl

 their different vehicles. In this way they learn to react. .

h
1

N
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d, Bastc Forms of Rollr - Attheugeoffour,thecﬁicanIcarnrollerska' Ao bereafa asphelt surfce
© Skaling - - serves 25 4 practice area..As opposed o scooter ang bicycle iding, standing on he -
.‘  Jler skates means a more dlffILUl[:JmCln[,C e, |
s - Atfirstthe child has difficulty pushifig hims offonthe roller skates and glidng
~+ smoothly. One should leave him alone tory i, and only give him advice every now
| and then, If neccssury, onhow he can push off withthe roller skales. One chid eams
besthy observmg,other children through'copying and imitating, Again n turm others
o want 1o discover; by themselves, what the technique is about and lherefore make
oy perhaps some roundabout ways'" n this learming process
| Each first timid effot and every futher development should be noticed and
mentioned, 50 thit the child feel encouraghd while trying, .
' - Inorderto lcam lhethlld needspatleme nd many repetitions. Only i this Wy,
camanew movement echnigue hecome ashured, The child lears firstofallthe basms -
‘ | . of roller skating; |
A | | ¢ o'skatmurward and jn cﬁrvcs |
- o skating forvardand buckvard |
© . esktingwith fastsops,
| ~ Theteafer imensifcations can be i [ |
, ¢ - skating around obslacles |
X semn;, up dalomand skatmg lhrough i

#“ﬂ

Yo | - oo
] \‘
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SChanglng 0“” - Ythnthc‘chiId has assuredly mastered the basic); o ol sk e can ear (0

Balance Whl R‘m" Lhdﬂ},h histhalance while sking. For this the follownm, varidtions are given:
Skating o .0 skating on one leg whi ifing up theother” ., .
( . o changing the weight into  squat position, rollng under obstackes - b

@ squatting and geting up scveral (ks while skating
o squatting down on one Jeg-while skating

IR NG -'t.crh‘tpslhwncorlhcolhcruhlld|snowalrwdysosccurethdlhccanlrytOJumpup‘
T indspringyunol oton from the surfce. First sl jump ca be tred at which the child
“ ¢ cark{ully jumps up with hoth Icgs al the same time. Then the following
, * o ilensicatons e up ‘ R
~ o {umping from one foot to lhc other while skating |
© ot a jlupindoverachalk fne "while aing |
o \é" SmhmmscslhtchlldIm‘]sbcslb}\opymgdndmma ng. Therefore, begmners,
o " nd alvneed childer /stlduld practice toguher In 4 grou wh\mller slftmg\
S / | v Ofcourst he childron o learn o putonand otk ofteir e sk sudlo
KR tulhun m)pcrly
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6. Jumpingond ~ Jumpinfy on & springy surface 5 another type of difficult balancing exercise. ic |
Mattress " poyithingtouseisfoum rubber orspring mattessor also n old couch Nalurallya
| ~ trampoling camalo be wsed:one secured nthe round usshown nth pictureatthe

“ Teftora minirampoline which, however, unly has a very smill jumping arwﬁelnd s

o lsselastie,
Already ohe- and two-year-ols ke to jump up and down, Jumping.on a moving

qurface meetsthe normal inclinations of the children, It demands a refined reaction
and also shows ifthere e any moverient disorders. With constan repetition of ths
excreise, the child learnsrelaively quickly to balance himself while jumping up and
dogn. .
- The child practices first the basic fundamentals
o jumping up and down, stopping |
o turning around while jumping
o jumping, siting down, and again standing up out of this position.
\ o . Possible intensifications are:
o jumping like a jumping jack: straddlng the legs and bringirg them logether
| again while clapping the hehds over'the head |
‘ v o holding hands with 1 parner and jumping together in the same hyth
- ~ From the beginning the children must leam to observe the necessary safety
AR ~ measures: one gets off the Gampoline, not jumps ff A child who still jumps .
- inaccurately should fest practice ona ma(tressmnce the trampolme surface hasa wide

. - ~ mesh bordgr arqund 1t

\
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.
7, Jumping andlundim, ~ The exercise becomes more difficult when old car tires are used as a surface for
Pnciqcly ,, juniping uﬂ\andun 0, since  very limited supporting foundation must be aned at
there is not anftermate possibility. The child une onsciously learms precise jumping
on and of in this way., First of all the b 3 findmentals:

o jumping on and off salely

o jumping from one tire to another,

Inensifications e possible;

o playing ball while jumping

o (uming around while jumping

Precision Janding can also be practiced ont st trampoline, which can be bough
oday asa minitramapoline which seven smaller, There s hardy achild who docs no
enjoy Mying” and afler carcul beginnings feels more and more sure a8 3 resultof
jumping on clistic surfaces -

Aruitoxt provided by Eic:
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8. On the Balancing Another povable SUPport g standing base - 1 contras 10 & Mllrss or 4
Board lranypoling but sl S0l iy pound 15 the Daancing o, The nomal size is
| 20.6 inches fong and 10 inches wide; there are, however, also longer balancing
boirl, A poorn o (¢ RS e info QUESTION as i practice area

O the baancing Do ehiksen can try ther st attenpts alone. AL the beginning -
they puostly 1y hesitantly, b voon increase their skill. Thereorg, one should not
confie them through Ccouggement or ISIFUCtion or confront them prematuely
with difficyltis.

The ome child s 1038 iy gting position, the other ina kneeling position, Both
forn are very good for beginning the movement, since (he child can direct the
rocking through (he 0depengept changing of his weight, «‘

As basic fandamentals the ohild leams: |

o silting (urning Aoy L

' knccling and g around
| ¢ rocking uicker and Slower,

After this the folowing ingepsifications can be lmd
o rocking withou! e hang support ‘L
(RN gkm% » afd LLIPng the hands at the e nmc

. ' R
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9, Standing Securely in The et eeris o th balncingboard should b sanding Uyt of asiting o
an Unstable Position~ *_ kneeling position andsittng down again. Notallchldren learn this s quickly in the
: same amount oftme. Especially those who are overweightor hose who are very tall

need more patience and a longer learning time, Therefore, every effort should be

encouraged. -~ .
 Whoever can sand securly on the balaning board tries the ﬁc fundamentals:
o focking from side to side in a standing position |
o tocking back and forth in a standing position
o clapping the pands whil standing and rocking :
. o tuming around step by step while standing and rocking
) o catching a ball whilk standing and rocking |
o playing with  ball while standing and rocking,
*[tis suggested that the child be barefoot while practicing the blancing exercises on
the balancing board. Through this the reaction system for direction movement s
improved and the sense of balance s increased by the body contact |
If the child has mastered the fundamentals, then he can try the following
intensifications: | |
o standing on on¢ leg and rocking -
o streching one leg out and eaning the body to the opposit side without falling
o rocking on the f g and o the right leg '
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i , |
&010- On the Balancing Sichfblancing sk as picturd ere o the oppsie page oy available
Disk everywhere. However,there are smilar pices of equipmen which can be applied
| very well t hi type of selforentation and guidance of te equilbrm.
While practicing o the balancing disk the chid lears through the directed
changingofweightnotonly tomove an apparaus beck and forth butlsotomove itall
atound. He discovers different solutions by himself. A three-year-old beginnr, for
example, a firs{ red by supporting herslf on a tabl. On the contray, the trained
- ~ childis suecessfulifone allows him a wide area for his own ideas to do tricky types
such as these; |
+ going around on the disk without geting off
o tuming himself while going around.
Such an nteresting hing as practcing o the balancing disk motvates thechidren
0 create new exercises (hemselves and to differeniate between their movement
abilites, They have fun with free” plays and ticky atempts and only Insucha way
can they make new and creative learning experiences







11, Balancing on a
Tin-Can Track

4

The track is made out of empty tin cans from the household, which can be placed
bottom-up on the floor in an aliays changeable patiern.

Balancing o the cans presents more dificult weight alancing exercises, ince the
support area s very small and a the same time shaky. Children have fun with this
challenge to master the rows of tin cans without having to get off. They discover
(ifferent back and forth paths or possibilites, alternately crossing over from one path
to the other. | |
, The basic fundamentals are: .

o going forward

o going sideways.

Examples for poss1ble nensiicaions,

o changing the can patiern with higher and lower cans

o moving the individual cans with the foot and then stepping on them.

A further ifficulty is to take a.can o another objectinthe hand and to juggle with it
while balancing, This type of atistry allows for many variaons up to juggling with

" both haads whil the child balances a can on his head a the sam time.

Not easter, but most ikely more difficult, is walking over the tin cans on all fours.
Theough this exercise, the child's feeling for movement is furher rfined and he
learns to adjust his movements. The touch and support ecling of his hands and feet
becomes more sensitive and in tum his grasp and step securiy is further developed.
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12, Balancing on
Mationary Apparatus

-’

|

‘
A

Upuntilngw, the balancmgtxercnses were perfonnedwuhamovmgapparatusand

Lo movable surfaces: They belong, therefore, at the begmmng since they have a
" tronger attracion for every beginner and encourage the child more jntensely to try

and handlethem rathe tha the tetionary apparatus, Children also try on their own
iniiaive to balance on slationary narrow edges, for exampl, on curb stones and

raiings. Similar blancing exerises, ik these everyday siuatons offer, can be

presented in many different ways
The best deas come from the children themselves. For example, they put Up 2
Jadder engthwise so tha the apparatus 1 low enough for the beginner to allow for
aetting off quickly. This sort of suspended beam also allows for various ways of
oracticing in a group, from which more and more new learning motivation resull,
A beginrer should in no case be forced to balance on narrower edges or round

'beams H tris next on a boerd and only then changes over to difficult excrmses on

the apparatus when he feels secure enough,
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13, On the Suspended
Beam -

Once the child has mastered the basic fundamentals on the suspended beam, which
he already has leamed on the movable apparatus, ntensifcatons can be ted:

o carrying a hoop over the beam |

o carring a pillow on his head while balancing

o oling a ball before himself over the beam

o balancin @a pole in both hands while walking over th bea

o carmying.d cup of water over the beam

" These double exercises increase the attention and are realized by the children as
being especially thrilling and exciting, sinee the outcome of every effor s totally
unknown. Uncertainty of theresult means in every play thre isan increased leaming
motivation, Ifthe effortis positive, the success increases the selfconfidence of the

 children and with this the pleasure to atiempt still more dificult exercies,

Such an exercise would be, for example, carrying a gymnastic ball (or a cup of

* water) ineach hand while balancing, While doing so there cannot be any wiggling and

10 escape is possible. While holding objects of the same weight in both hands, te

* chid feel the balance, Therefore, notnly doestisexercse pracicethe eelng or

balancing, but the child also gets to know how to adjust his veight.

Possible intensifications:
o while balancing throwing the ball up and catching i, altematmg hands
o incteasing the difficulty of the mountng and finding the transition from

mounting to balancing himse!f without help.
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14, Further Double
Exercises Whlle
Balancing
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. Balancing can be varied and made more dlfﬂCUl[ through funherdouble REICISES:

" changing from ahighedge overtoaloweronewnthoutcarrymgan objector with
ong or two balls

o turning a hoop with the hands il balancing, So that the hoop tums around the

child who steps over it while tuming It |

o swinging a plastic bag filld with a pillow whil balancing,

I is interesting to observe how the beginner solves these and sirmilar double
exetcses, Compatechapter 37 where limbing ver an obstacle withone ortwo bill
is mentiongd and chapter 18, which shows climbing and playing with a balloon at the
s e, Between these two exercicstereisarelationshp which should (ow and
again) be didactically used in the leaming program.

Through these double exrcises the chldren develop concentraion. I their hands

tey feltheobjectahey are carrying and at the same tme they f feefwiththeir feetand

move forward while balancing. Such complicated exercises timulate the child to

oo ew acivites much more than constanty repeeted schematc exercises. Here .

again the children themselves have the best idees.

-
o






15, Sense of Speed and

Balance

Run ang slep whetls 2 pictureg here are found on playgrounds in Germany and
Holland, Wil atempting tis,the children realize how diffeult it s to keep the
balance while g the same time kegping an cven thythm, This XEICISE Tequires 3
feling for speed and e djttmen;of he walking speed wit the posture. The child
who goes too fas! 0F to0 0w, loges his balance and falls off the roll.

There are rugning whee!s with built-in counters from which the ruaning seed can
be tead, This i thought MOt forthe wraining of adult. However, a5 the child i
interesteq in thetechnical PARS o hisbicycle, thus he also has fun witha speed meter
which shows i the kilometers (myiles) he has *run’ with the running wheel as soon
26 he cap read and understand the pumbers. -

For a rynning wheel 0 Caf wge an old ofl or asphalt drum. Balancing on such a

+ olling d i even more difiul sine te childhes o possiblty o hld ontothe

grasping rals which had be€n fxed on both sides during thefirstanemps and later in
ca8¢ of g emergency. 30 ™Uch greateris e happiness when thiseffort proves to be
successfy gnd the childc2n demopgtrat a newly leamed movement skill, which also
— and this ot only applies 0 tis eercise — should be duly honored and recognized.

I
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16. Balancing Exerclses
by Free Cholce

4\ ~
e

In structgring an optimal learning motivation, it is important that the child not only

4 De given compulsory exercises but tha there s enoughtime for the activities which he

can choose freely F this the following attractive examples can be taken from the

"balancing” sphere

o walking forward on  chalk ling r  rope, walking backward, hopping, walking

* straight ahead and in, curves

o carrying a pillow, a sand bag, or a ring on the head; sitting down with this and
gelting up again; walking forward and backward; tuming around; running and
hopping; climbing up steps,  ladder o  slaned board with suppor; balancing
over  bench or a beam

o standing on one leg; writing numbers in the air with the other foot, bending
forward until the fingertips touch the floor, standing up again without rocking,
tying all possible types of twisting which could disturb the balance and creating
funny figures

' stdndmg on a medicine ball with both legs, on one leg; wile standmg, rolling
the medicine ball forward and backward with the feet

Iimportant Note: New ideas which come from the children themseles are not only

often better than those of the aduls, but it is more fun for the children to try them on
their own. (Compare section 3, especially chapter 46.)
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SECTION 2: EXERCISES
FOR REACTION‘AND
DEXTERITY




{7, What is Dexterity”

\

I thefirt sctionofhis program importance was placd on the assured mastring
of balance. The learning aim which should b teached trough he execis in this
section Is accurdcy of movemen!, |

What we men by physical dpnerity s based on  quick,comect compiehension of
the present situation and on sure reacton, The single movement mus nexther receive
too much nor too litle drive; it must be coordinated. T&b:{f;mner offen reacts
roughly and improperly. Only through a number of motivating suggesllons and

* exercises dogs the child leam to react propely o the situaion

The “unskilled” child isalsoan untrained child. The intensive aids which he needs
10 gain dexterity must be in accdkdance with his sl mited eaction. In no way
should e be overburdened with too difficult exercises since he might fee
increasinglyfss kilfl and wouldloe the enthusiasm to ry. nsead the child must
be systematically stimulated by movement reactions. He should leam to mike |

himself g skilled.
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18, Games with the
Balloon

The balloon sthe mostappropriate objectforthe development of thesenseoftouch
and exaetcoordination. 1 i ight, reacts on the least propulsio, tsflight patern i
slow. Therefore, the child learns to react sensitively through balloon games,

The children blow pthe balloons themselves and knot theends. The play begins
with iting the balloons up. The importance e n hiting the balloon a oftn as
possible. The following variatons can be tried \

o hitting with both hands or on hand AR

o hiltng the balloon up high with the fis, withthe knee, foot, ord sﬁngle ﬁnger

I order o detrmine whose balloon tays inthe ir the longet, the childrencoln
from the moment i is pushed up . . . an exciting and motivationa] game!

As intensification, the child can try to push up the balloon with a fnger, hand,
head, foot consecutively. ‘

Also here double exercises can be applied which demand concentraton and
observation from the child ‘ ‘

o climbing over or up a ladder

o climbing up and down stars

o climbing on a chair, getting off again
Fthe children have masteed te exercise wihthe balloon, then te dificult play

with two balloons at the same time can be initiated.






19, Plays with the Big
Waterball

I comparison withthe balloon the waterbal i heavierand dueto ity size s faster
in light. Therefore, whie playing with the waterbll, the child learns to release the
pall forcefull and reacts more quickly. Fist of all, the basi fundumentls:

o throwing the ball up and catching it gain

o hitting the ball several times.

D o s iz, his big watesball i  ighty objctforchildren n the pre-School
age'— almost bigger than themselves. Ifn hey must first learn to guide it carfully,

 Thetefoe, they should be allowed totry the ollowing intensification of the activity:

o tolling or throwing the ball dirctly into & certan cormer of the room,.

Another exctise: The big watetball i ted ontothe ceilng with a ong enough
ring. Best of all one lets the ohilen try their own ideas. Some willtryto head the
bl 2 they have seen th famous socce stars do, others wil hit it into the air wih

[

theirhands, 1 fu fo thechildrento run quickly tothe spot where the ball just came

i orderto hittagainwiththe ead or hands. This game will be facinating for several

weeks. Thiough s, the chidren will ecome more silfuland will eac more and

more accurately, Here leaming is lso improved by watching one another
Children who ae just about as skilfl i hiting and pushing ofcan ry o play the

hanging bal to eachother —a varktionof he exereis which especially develops the

fast and accurale redcting.
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20, Carousel with the When the games with the ball hanging from the celing have been cxhausted,
Beach Ball something new can e ried. The strng i eleased from the celin, heehild holds he
bal on th sting and runs around ina cicle, With this, be keeps the ball n the ai
through the running speed like a carousel |
Inthis exercise, it s important to adjust one's specd Lo the flight patem ofthe bal,
I the child runs too slowly, the ball does not getoffthe ground. Ifthe running speed i
100 fagt, the movement is overpowering and, pethaps, the string will also tear. It
sctually depends onthe childlearning to regulae the heightofthe ball" lightthrough

medsuring his own movement impulses. °
What has becn learned here can be combincd with balancing exerCiss, The child
plances on 2 bench or on & narrow edge and swings the ball in a cirle a an even
@ | empo. For this the child must concentrate very much o his path and his balance ~a
difficult exercise which often is successful only after repeated failures, but sometimes

also on the first try,
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21, Soccer Games with Up until now, the children learned to the ball withtheir hands o head. Now we
Light Balls il begin with the soccer games. The lightballoon or waterallcan be kicked and
pushed beter with the foot than the hard soccerball, Therfore,the children ty first

with a light ball:
| m ltkmb Torcefully either as high or far s possible
kickmg directly over an obsacle
Wﬁ i ning Ql a mark oh the wal
S <o shoong ata goal. . ‘
7 Soccer games are imporant for both boys and gils, since they promote genera

(H e exter nyandbuausc(hcchllllcarnshythlstodlrecthlspostumt% foetin
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22, Head Ball out of a
Jump

Meanwhile, the child can puide thefight ball, Wath the can mow prctce the head
hall outof a jump, By this he ot only learns junping, butto coordinate th jump o
that e it the bl Tight it his e by thissemds it imthe desied direction
wilh theexactamountof push, 1Fthe child has also mastered thisexercise, it can e
said that e i competent to hit and direct with bands, feet, and head.
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, Gamgs at the Wall

\

Before the child looks for a partner for the ball games, t imprévés his reaction |
abilty with games at the wall. Also ere, ne’s own movement must be coordinated
with the rebounding of the ball and il recton of the bll's flight. For the games
against the wallthe light, large waterball s not used, but a norma plasti ball th size

of a soccer ball is used. I Tes faster and demands, therefore, other impulses of

controlling, more use of stength, and quicker reaction,
Firstofalth children practice throwing and catching. Indoing sothey watch ther

" hands. They stay open; the pushing and catching of the ball are done with the open
 palms of the hands: - ,

o throwing underhand and overhand
o throwing at different heights
o making the ball ebound from the flodr so that it hits the wall
o making the ballrebound from the wall, eting i rbound from there back onto
the floor and caiching it
The distance from the wall should be changed repeatedly. [ is also recommended
to modify the marks to be hit in height and width
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4, Dribbling

Whoever understands something about Soccer, knows what it means to dribble a
hll i carefuly andcalmly moved withhe footto ll sides, when nd o where th
ballshould be kicked. In doing so, it depends entiely on directing the ball accurately.
 The exercise presented here shows that the hands follow the movement of th feet
— a sign of utmost concentration,

The following variations can be tried:

o ribbling the ball along a circle |

o dribbling the ball forward on a chalk line and passing it off to another child

o dribbling the ball, varying between the outer and inner edge of the foo

o varying between the left and right foot and playing evenly.
| |

59 ‘ 6






15, Aimed Long Shots

Whoever has mastered dribblng in place and while moving can try the aimed
forceful *shooting”™ of the ball. Decisive in this are: accuracy of force,'quick,
forceful discharging of the ball, and target assuredness.

[ there is a soccerball goal i th vicinty, one should et the chikdren practice thei
an at aiming at and hiting the goal. Naturally, one can also meke a goal through
temporary markess. The wider i s, the easierthe beginning for our goalshooters.”
Applcable here is what was already said in connection with the other exercises.
Practicing barefooted develops the sense of movement (here: kicking, dribblng,
pushing,rolingthe ball). Good players also practce barefooted; some can even play
the ball very agilely with the individual toes | “
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26, Simultaneous
~ Jumpingand Bell Playing

~

In the first section of this progra, the children leamed jumping on the small
rampoling. n the meantime,they have also become sur of throwing and catching
Now they apply both at the same time. They jump on th trampoling and ry to throw
up the balland catch i, This prercise s aready well beyond the norma progra for
ore-choolchidren, Whoevek hes mastered i efore going t school i ahead of e
mained peers; however, it proves also the natural abilty o his age. Every child can
reach this movement accuracy with the appropriate possibilties for play. Let us
summarize what has been said about ball playing. The child practices in doing 50—
mostly unconsciously — varied reaction and refines his coordination abily in
changing Situations,

As Friedrich Froebel said, the ball was the child's firs toy. He knew what
environmental experiences the child gains through bal playing: space orientaion,
change of direction, feeling forspeed, and change of speed. The fling, suspended,
ollng ball according to Froebel *“can hop and jump, turm and swing,cirle and fly,
come niear, g0 fr, can come and go, combine things which are separated.”






27, The Popping Ball
(ame

Thé popping ball game is good for playing in  naow room, fo example, in the
rooms o the kindergarten of at home. Al you need i the apparatus pictured e and
a table tennis ball, |

The gamesare very tricky and demand finecoordinationin specnal finger dextenty.
one hand holds the equipment whilethe fingers of the other hand use the trigger and
the child watchesthe lght of the bl inorderto catch it again inthe it plastic cone.

The children develop various intiatives in this game. When they have become sure
of handling the equipment, i is 1o longer ccidental how high they le the ball spring

- outofthecone. They determine themselves whether they pull thetigger down lightly

and slowly or with force and quickly. The light abl tennis bal cannat, by the vy,
cause any damage if it springs to the ceiling,

“The popping ball game can also be learned in another way. If,for exampl, a hild
s notsuccessfulin snapping te ball quickly intothe air, he can frst iy to et theball
fll from one cong into another. Through this he becomes more familiar with the
equipment and tries then on his own t snaphe ball — perhaps at firton the floor,
where it s easy 10 find laying parters who find these variations stimulating o that

they like to join in.
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28, Games with the
Table Tennls Ball

Table tennis s the *“quickest” among ball games; wih it th child reachs the
highest stage of agility. At firs heties alone with and without the paddle enurely
according to his own ideas:

o withouta paddle, letting th ballspring on the floor and calching it again leltmg

the ball spring on a table and hitting it a ofien as possibe with the hand

o with a paddle, hiting the ball onthe floor or playing it against a wall,letting the

ball spring up and down quickly by hitting it with a paddle on a table; walking

*with the bal o the paddle withoutholding the ball holding a paddle  each

hand and playing the ball from one paddle to the other.

Already five-year-olds can leam these skills and thereby invent many new types of
games. -

Children who have become sure in the game with the gl bl can start playing
together, Here equal ability of the players i required since t s not any fun i one of
the players loses the ball and has to look for it a long time. As a playing net the
children often use the apparatus just sét up.

Through the table tennis game, the child learns to aim accurately, to hit, to evaluate
quicklyth stuaion, and o ecognize where and how the ballwill ebound. Because
a quick and sure reaction s requied, he also develops hi movement fantasy and
gathers experience in playing witha partner. There ate countris in which table ennis

s offered in every kindergarten,



L '
’
Y
'
. -
L]
wovy !
v o .
I‘.q. I‘
‘ .
"o
[
d
"
-
-
]
' !
"- v
ar‘ ,‘..
b o "y
, Sy
L} N " .
R { " nhi\*
" ' . ' ' ‘t‘is
¥ » \
bl . r ,\ l
“\ 1, (T-fj“{"
PR CERRLRY

A ‘~ “'", "‘ 'l:s.\.‘\
h . "1’?“\ ' :“" “ '.l\‘,“;“_ N ‘F. ¥ \
v .' “'f ‘ ‘L} |“'q,p’ . 5F'\'i 2
f ? f,l 4 A ;‘.
RAEL R LR XK
.* "y oy ov'lﬂ?.’ R ﬂ'\- ‘

¥



29, Exerclses for Skill |

and Reaction of Free
Choiee

There are till many exercises for skill and reaction which camnot be presented
hete. A worked out program of psychological earning and didactcal basics in the
complete sense of the word cannotbe expected here. Because ofthe reetralsand the
individual ideas (;{the children, ample space for playing must be availzbl,
Therefore, a number of suggestions for exercies of free choice with other play
apparatus than those already descrbed are given here: |

With the hoop

o facing with  hoop

o running around a rolling hoop

o running through a roling hoop ‘

o trowingahoop i the irand eing it it the ground s tht it ol ack o the
thrower

o letting a hoop circle around the body (hula hoop).

Wibayoyo

o directing the rolling movemen unil the spool roll up and down evenly

o going walking with the yo-yo in motion

o playing yo-yo in a synchronized rhythm with another child standing oppostte.



' SECTION3
LEARNING WITH
EACHOTHER



30, What Belongs to

Learning with Each -

» (Other?

Doing something vthexch other n sport requites more than singing together in

group or holding hands inacircl game, namely: mutual regard and consideration or
- the others. This coqpcrative behavior must be discovered by the children and
~practiced in the game; '

o oing something together with a partner in a group

o helping each other in a difficulty

o selting up the apparatus together

¢ bringing a simple action to a good result

o abserving each other and acknowledging the action of others

o being able to play with a partner |
o observing the rules and being able to play a game in a group independently as

well as with others.

These examples show the importance of repeatedly creating situations during
exercising as well as in the free play which demand the common action of the |
children. -

e
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31, Playing In a Group

- Firstofal, anexample forexercises which not only affectthe groupasa prole but
150 demand the same behavior from all the children at the same time: * Everyone
please sit down on the floor with me." Here 4 simple exereise s presented.

 Nevertheless, it will not be observed or even understood by some children at the

beginning, If one encourages an experienced child in (his situanon: *Can you get

" Mark?"" thus, the individual will learn gradually to ke part in the exercise of the o

group and to do something together with them.

Sl different are the exercises which demand the mdependent handling of the
individuatsinthe roup. Forthisa few examples: For he fireworks game the children
collect smallcolored balls ina basket, Then the *fireworks” are presented. One or
two chidren stand on chair and pour out the colored balls in a wide circle. Eachof
the other children runs after 4 ball ‘ | |

For the rabbit game many small balls are necessary and a paper basket, which i
ied up with bandsor beltsand cun be caried ke a backpack. The most skilled among
the children s the " rabbit," He takes the basket on s back and begins to run igzag
ike a rabbit, The other children folow him and try to fll the basket with the bals.

Just as popular isthe ribbon catch game. A child pus an elasti tape around the

~ waist and puls about half yard long colored strips o paper n ths “belt.” Then the

child runs away, and the other children try o follow, trying tosnatch as many paper
strips as possible.









3, Assembling the
paratus

o
|

The assemblingof the apparatus should ot be done by several, a few, or always the
qame children, but by l. The volunteering of the children for such an action is
generally great and can be sed for the learningof cooperative behavior. I will show
you how the beam is put into t slots — now you try "

Children lear in a fow attempts through observing and practice t0 undertake the
apparatus assembling in a skillful manner. A pretequisite for this, however, I tha
they know from the beginning how tohft, carry, and roll the apparatus. They then Like
o show with a certain pride their independence: ™ We will assemble thl alone,”

A child who, for example, pushes the crooked mal spontaneously again back into
ts proper place, shows insight and understanding for the procedure to be followed.
He has learned ot an early tage fo pay attention to possible dangerous situations and
1o give the necessary assistance on fis own.
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30. Helping Each Olher"‘% « Th lldrenhdve learned lopmeucemdependemly maérb}lpandlodo somethmg
Ina Difflcult Sltuvllon» R logether a th same trk. Now e cooperetwegehavno gfaciced: mutual (
o helping and supporting Snuauons wil be‘bpened 10 theehllq nw '1 he must pay
™Y ttentibn o the practicing partner in order ld help hirh it e necessiary Already
0 threeyear olds can learn thls Ago‘ panner helps, for example, a chld who has
| Al ono th beam and offers & should(as ¥
. s emponanno e fhat changeedf practcing’
e repetmons The chxldw s eeifedsuch |

p

pull or push. This ‘helperprecuce must be repeatecgatiently: As soop aS sevenl

chlldrenh develof dhemselvesassurehelpers of whic they ArE proud, youcan
give your%rsonal atiNion to- those who stll have dlfﬁcultles in helpmg and

) therefore need your specwl attentnon e

- copsplCUOUSly time 4 d i whetherthe chlldre\el’szasgcmectly aed do nol |




W, Galning Insight
through Mutual
Observation

Chidien observe themselves ofin and very exactly and by this, notonly control
the doing o others, but also the acton ofthemseles. I you ask, forcxample, whata
certai child needs o o inorderto jump higheron the rampolingor maybe, * How
did you manage t get onthe bar™”, the child will agwer spontaneously and almos
always correctly. The child learms through accurate observation not o systematically
copy a movemen!, but o recognize andjudge independently the presen situation and
1 find an individual soluton for his problems

A child who has earned o observe well, gradually Hevelops a certan eelng for
the game ruls and for what s rightand fai:* Michel ha cheated and that doesn't
count.” The older children are ofien more lenienttoward younger chidren in the
conrolling o the ules han with hose nteirown age roup: Martin s allowed 0
it twice, because he s il s il The wide rangeof opscolch games s based,
for example, on ules systems which the children have eslablished and applied
(emselves. Alrady four-year-ods, in the playing group with oldr children, are
absolutely willing to recognize and keep the hopscolch rules.
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38, Paying Attentlon to
Each Other

For the child who can observe and who has learned o follow rules, the nex! step s
0 adjust to a partner and - group in an excrcise. Here the importance of how to
associate with Q‘lhs[ children. which at firstis a ifficult problem for very child, i
involved. A five-year-old boy, for cxample, Hikes to play footbal very much with his
fther or an dul because the oldr caperienced partne can play the ball directly to
him and, therefore, there are mo difficultics forthe child. But dogs he associate with
his peers i playing] Don'tthey hinder each otheror re there exercises which they
can solve mutually” V

Examples:

Two children go toward each other from opposie directons on bench or on 4
palncing board. This eercise is done 5o tha the two go pistexch other: without
flling down or pushing cuch other down.

A step furtheris the example presented inthe picture: The children make a pontoon
bridge. The supporting backs need to be under supportive tension. The child who
goes over thebridge must carfully el his way because otherwise the other players
will o longer be willing o et themselves b **sepped on."" fthe game is accepted
by all and s successful n this form, then & movable bridge can soon be tried in which
the group of children move back and forth together, while a child walks ove them.
Here everyone must pay close atention to the thythm which the other one moves.



SECTION 4: CARRYING
ONE’S OWN WEIGHT
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3, Body Welght sid

Strength

v !

Up until now, the childLearned 10 ol uphis own weigh, Lo b sure of his reaction
and 1o se cooperative Dehayiorto play withothers and mutually osolve roblems. n
this section the mastering of one's own body weight s dealt with — & learning goa
which can be reached through exercises for climbing, junping, hanging and
swinging,

I these movement skils the child must carry, Support and hold his o 1 body
weight, I this he needs strength — support, jump and hanging strength — which is
developed through constint praclicc. Erom the building up of strength and increased
feling for strength, new mvations for exercises are pivenywhich improve holding,
supporting, hanging nd swinging a he increascd quick strength demanded for

jumping, hopping And Springing,

For the child, it depends above all on the learning of flexible, quick srength
ovements. Indoing 0, we should, rom the beginning, tink ofthe beneficial ealth
niluences. The child who can climb is also not weak in posture and torso; the child
who can pring, hold up is body weight, and catch it again salso flexible in walking
and running,
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31, Climbing 0"0’, . In climbing, rhgorld‘oroves romaposmono andmg ﬁﬁnlyo o legs 10,
 Into, Qut of P placing the wergl‘ruoo e] kginan upright posruly« oraahan tl%& ]1\8 hrgher thes -
| obstacle, the moré dificult i is to keep his blance. ;ou ¥
The basice fundamemals of clrmbmg ovcﬁobstacles e bc led’mad on srmple
i apparalus : ) v | |
i J Firstof f,the chrldrenlrytoclrmbovera magrc strr 'W lvesr il
_ r,els sick and canbe varied in height. Then youcan use'b es, medicinebals;
L Lo abench for clrmbmg ober or withthe children you can build obstacles outof
© blocks or cartons |
o The climbing orcr of tires held at a moderate herght s pracicedat firt by
~ childrenonthe floor, thenon abench, which has  narrower supporting surfa®.
“ These éxercigs can o be tried in another situation. A ladder i laid down on
N low chaifs dnd the children climb over one rung after . b
B A Itenifcaions;trough doube eyercisesas well asiroughic. - Seheigh
i oftheotsuds o
o ' Thechrldren cary an objec, for example, a deck tennls rmm Mhead W rle
o - chmbmgoverth if ,' throughlhrstheposturelssupportedatlhesame
| ime Decause the hogR e weight camot be lowered while climbing,
ol chmbmg over f,,' R, e child must ke 1 wid swing with his
- legé:andfmos'o pusht ‘ u]ly with the leg on which he has his weight.
Vanaoons, clrmbmg over lhe ladder sideways, clrmbmg backwards, tuming
o around whrle clmbing. Also here, double execises can be tried, such as

.,»canymg a ba]l whrle clrmbmg
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38, First Steps Toward Chikden who can safelyclimb over a bench or  horzontally held ladder one day
Jumping Freely ge the idea to jump over th obstace. Wait patienl untl the child discovers that ol
jumping over he obstacle i fater and the thers folow. First of al, the child leans
o jump out o a squet: he pushes his weight off with his hands and jumps over. Asthe
~child had 10 put his weight on his legs during the climbing exercise, thus, the body
weight i carried mainly by the arms i the push off jumping. '
In much the same way jumping down outof th climbing s developed a afuther
tep 0 free jumping, Aferthis a lanted surace srves for the purpose of climbing
and jumpingoff,forexample,ashned boad. Clinbing pto2 heightof 32 nchesis
*° Jone by beginners atfirst on “al fowrs.” Before we areready for the jump down,
‘ransitons shouldbe bl i forexample beam,  bench,  ow tabl orchair ora
box. Then the actual exereie follows — the jump out of thi heightonto a mat. The
quicker and safer the children eam the cligbing up,the les hesitant they are in the
jumping off. They defelop fast walking out of safe climbing and then only use the
* slanted surface for the approach o the jump.
Instead ofaladder and ma, yo canalso us a"hilly" broad jumptreck whichalso
can be made where there I onlyXSimple sandbox. Combinations with beams or a

bench are possible without much problem.
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¥, Jumping froma 7",
TR 4

Springy Surface

Moredlfﬁcultarechmbmgupandjumpmgoff whendonethhanelasucsurface
The foundations sp@hgy and this makes it hard to keep one’s balance. After the first
dlfﬁCUlthS which mainly eston uncertainties the children take full advantageo mc .
" springy lrampolme surface throughanumberof up and down jumps for their umpmﬁf‘f” |
strength. They can: o Rt

o pullthei legs p i the jump S

o touch their toes during the figh &’ .

o spread the legs -

o fly stretched out

o tum around N |

o land safly on the matafterall jumps.
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" Hanging Requires
Securty in Gripping

%

The child carris his own body weight when hanging. Prerequisite for this is grip
surencss. The horizontal bar is not only the appropriate but also a very much liked
apperatus with which the children leam this skill. Use the bars in different heights:
three feet, four feet, and five feet.

Fundamentals |
o walking in the hanging position; this means to walk far forward and again

backward with the hands
o turing continuously around and while doing this changing the grp quickly in

the hanging posiion
o in the hanging posmon doing “bicycle riding" with the legs.

" Children very often discover themselves that hanging and swinging from the hands

and feetis fun. They lftthe legs up, putthe solesof the feet against the bar, and swing
comfortably forward and backward. Children who are il unsure and don'ttusttheir
hanging strength can be helped through alght pressure against the heels Ifthe child
puts the head into the neck while swinging, he quickly loses the rigntation.
Therefore, the additional exercise s given, **Can you see your feet!”

I the children master thic swinging in the hanging position, they will soon try 2
further hanging technique on their own — hanging by the knees. They hangonthebar -
by their knees, elease the hands from the bar, swinglike a bat with the head down (by
the way, the est strtch and reliefforthe backbone), grab for the floor and jump off
w1th‘he support of the hands. These skills are practiced without any introduction also
on the playground bars already by four-year-olds

, .
. ' » :4.,” '
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41, Extended Swinging Up until now the childven have practied on the low horizonal bar. Now they
' change over to a higher bar. R
At first the children learn the extended hanging swing, in which the legs are
extended as far as possible in front and behind. A goodmeasure of body control
L ~ belongs to this. As soon s the necessary grip and hanging security e aoquired,
it - inesifcatons ar i
o teleasing the hands in the back swing and then aggp qunckly grabbing the bar
o jumping off while swinging back
o jumping off while swinging forward
o 2 half tum while swinging.

S
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42, Exercises on the

Chinning Ber

.rl:
Co L

Other hanging possnbllmes are ried out best on the adjustable chinning bar which
can be installed n the Kindergaren and also at home without any problem. Here,
above all, mounting ispracticed. The beginner helps himsel sometimes in doing this
with the climbing techniques, since he cannot yet e the swing of his body weight.
He shouldbe pesented with iffrent practice opportuntes in s daily environment
— on the hands of his parents, on a railing, on a bar.

If the child is sure in mounting, then he can mdependemly vary this skill
everywhere there are bars to grasp by .

o chinging direction and speed / .b

¢ combining (he mounting with different ups and downs,

*Accotding o the eight a whlch the bar igiset, the-childrén cln'ty il other

;o

o 'exemsesonthethmnmgbar abeﬁeallthose w{nchtbqyﬁndthemselves They hang,
 for exarnplq, wihthe G knqe or rié e By dong this childen e capable

myemmg artisti skxlls, whigtino adull can, They spring with ther stomach onto

the bdr support tiemselves it he arms and roll around the bar on the stomach
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43, Swinging on a Rope

H

.-":3:".

L 5

~ Inswingingonarope, the srength ofthe shoulders and hands is supported through

v

the gripofthe feet andthighs. At istth children jump up onceor twie offthe floor
1 order to learn 1o 2 the rope curely, Then the swinging can e tried:
o swinging back and forth as often s possile without leting go of th rope
o turning oneself during the swinging (when is the best moment for this?).
- The more swing the chilg ses, the longer the swinging pah; it cen still also be
W’g;herﬁeq}by asing the umpingoff surface. Furthermore t depends on precs
it off s thal target anding is possible: o
1’] mpkng offfom  bench and landing on adesied point ona bench standing on
h‘*‘;“il]é'(')pposile ide L
o the same exercise with a raised jumping-off and landing surfce, forexampl, 2
higherbox . "
o Starting from 2 raseq umping-off surfce and landing exactly in a tire (hoop)
held at a certain distance from the floor. \
o knocking over pins set up on the floor with the foot whik swinging
o while swinging, carrying 2 bal held between the.feet and leting it fall intoa
paper basket on the floor e |
+ Children with good grip s\urel)g:ss;ry‘tohang upside down on (W0 :r_opes andto
secure themselves Wih the fe@;Whil_,ef'SWinging back and forth, L
Variations: The child inogfgses the swing by quickly pushing off from the floor
also can somersadi while swinging forward or

f

3

withte eet every TOW A
backwards. -









. W |

4: Climbing | * Hanging and swinging srengthen the grip surness, climbing, n contrast, put
L | | empham on the sure-footedness. [f the child can carey his weight and wants to shift
hi weight upward, he needs sfrong hands and eet that e eamed to coordinate in his
" motions. Beginners have th tendency to gesp oo high with both hands the same
ume and therefore, lose their hold. -
* Untrained children should frst climb up over a two- o treg- -yard (6 01 height
! yhen the§ have learned 10 climb down agin slowly and with sure-footed support
| Chlld}n st beoffeed many opportunites oty what they have confidence inand
 ow they can continuously broaden their experience. Whil chmbmg, he child
~ especially experiences his progress
Many of the familiar climbing apparatus are not appropnate because they are bult
100 rgid and 100 low —rather more or tepping thanforcimbing, Climbingnetsare,
therfore, more recommended as climbing towers and poles. They move and demand
2 differen type of reaction. The play and leaming situations which they offer are
varied. The children must, therefore, adjust flexibly. The climbing net s especially
recommended for the beginnes.-Here the child climbs up, holds, gresps, and
supports himsel, leams transfering of weight and corect situetonal eacting: As
ideal for somewhat more trained children are the elastic climbing trees with broad
branches in various heights which are hardly ‘found on pldygrounds or n
Kindergartens anymote. A “‘climbing, cage" which demands these requirements
\ | optimally I the' Keten-Kleterberg in the Cologne Rbein Pk (climbing hill made
A by chuins). 1t s a suggeston for a thoroughly reallstlc exempliry mstallatlon which

\

should be avalablestoday in every community.

|

9%



SECTION 5: IDEAS AND
DISCOVERIES
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45, Ply Ares nl

Situations
“ b

" Exercises can only show examples of what is o be accomplished i teaching and
earning, n this way, thy have a double functon: o open up the proper way o the
respective movement abilty and qualiy and to simulat individual ideas and
discoveries Inthe present discharging of the leaming program,this second functon
hus e repeatedly mentioned. In the ast secion it will once more be especally
emphasized. | |

Inthe movement play there are many possibltes from which new ieas can be
gaitedfromthe elementaryskill and used to form new movements. Prerequisit for

" this i that the children be given enough freedom and time for teir games and that

ohyrooms re at thelr disposal, which not nly ffer ample space butals bing about
ineresting siuatibns |
Possible play areas among othrs: wate, sand, hard and green weas with play
corners, hends, comers, slopes and ditches, Ineresting shunions regarding the
espectve playtoom result fom the coordnaton of differnt factors

o the vimuluing effect which comes from a variable offer of situatonally

mterestmg areas, rooms and educational objectves

‘o encouragement, acknowledgement, and carefully seected support through
which we motivate the children to new leaming intentions
o the play groupitself in which the chidren leam from one analher

‘V
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4. Children Practice Unconstrained improvising and trying develop bt through regular epeion of
Wht They Like " what hasaleady been leamed. For this & socalld “eireui” 5 suggested, which
| means 4 circ with dfferen prctie possibiles synchroized with ore mother.
Apparausfamila o the chidren are et upal andom. Each child stats exercsing
on the apparatus which he lkes te best. Afer several tris on this “favorie”
apparaus, the hilden change o the next apparaus S hat i the course of the
program {he “crcuit”has b tried ot by them at least once. |
" The chidrenpractce on their own, They can epe whatthey previously learned
p | butlso ina vared fashion 1 achild has sfew iea,then te groupcan ake p e
L suggestion | |
This atemptotimulae e inividuallearming ncaiv of e chidren s eled
1o known accomplishments and i Jiteeted toward independent f}pplication ind
milion o o, bt veloown moveretcemets.
Uconstained trying of ths type i possible when the presn hasic foms e
) mavered. OF course, the child must also Jeant to recognize fis limiatons, for
example, logfinbany o tha et from whete he can againcome downsafely. You
Cod  hould allow the chikren oty only sch skills for whichthey e mastered the
prerequiie. 1f the child can protect himself and observe the daf\g'e;s of a risk,

L appropra opportuniis should be made avalale to him {or‘me}wﬁﬁmﬁ\ J
\dllempts. t' u ' | ‘n
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47. New Learnimil _ The reconstructing of equipment can allow new learning situations to develop. It

Situations Through the happens totally uccidcntu}ly when the children get an-idea while reconstructing

Reconstructing of spontaneously. They sit down, forexample, on the mats and let themselves be pulled

Equipment by the other children or their fantasy will be stimulated through the back and forth
motion by the transport of the apparatus to lie down or stoop on & beam or a bench.
One child says, *'1 am a frog,”” and acts accordingly.

Naturally you can use the reconstruction also to create new learning situations.

" Easily reconstructable apparatus incite various games. Th‘us, for example, a becam

which can be laid on the stand either low or high or which the children themselves can

bring out of the horizontal into a slanting position can lead to creative behavior. Ask
- the children, **On what else can we balance?”” An example for a new idea, which in

turn was given by the children: A :

e Until now the balancing board was lying on two blocks. Now the children are
carrying and holding the board in‘such.a way that it offers a swaying base. The
child balancing on it can freely try in the new situation, for example, to change
from standing on two legs to standing on one leg.

: Children who only react to the instruction of an adult og only learn what is
compulsory do not develop any movement intelligence. Firmly established norms for
the movement development, as for example, the constant same type of apparatus

' combinations. hinder the movement fantasy of the children.
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48, New Play [deas
through Apparatus and
Materials

The imagirition sphere of children is¢ LSp.tLid”y productive when they can freely
phay wihapparatus and mateals, Contrary o aduls, ey ar innoway ngidly fixed
onthe purpose for which an gbject is normally designated. By playing, they find new

. possiblites forusing them and often the bestply ideas. Here are several examples:

o " Gigantos” — Plastc parts, which alealy stand inhe Rhein Park in Cologne
for playing in the sund, were convered inlo floating ilands in 4 kiddie or
swimming pool and from there on were wsed by us n the swimyning pool.

o The new foam rubber mats in the kindergarten scrve, leaned againstthe cloge
almost vertically, s)mclhmg spring againstor (for those who especill
want 1o go hgh up) a place to fly” toward, when dcpended 0n Springing or
lymg rthe highest ._

o Al invalable matrls inspire play ideas. An old newspaper can be spread

out on the floor and can be jumped over it iffrent widhs and diections
Folded several timcs, it can be sed as protectiv cushioning upon which achil
can sitand tum lke atop. Empty thread spools, shopping bags styrofoam, foam
rubber,cartons, or beer coasters can be iggorporated wih Fantasy by the children
nto their movement plays, s, for example, old ofldrums, boards bncks c "
ftes, o concrete pipes. o

Whether standund apparatus, fanleror unfamiliar materal, if we e te chlldren

handle them frely, theyw1llspontaneouslyﬁndoulnewplayacnvmes They learnto

us¢ everything for playing,






9, Discloverles in a'New
Surounding
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The chidren are nolalways stimulued to new play ideas only through apparatus
and materils which are avaiable al home or i the kindergrten. A Lhangcd
surounding also challenges new ideas for- movement plays Different lypes of
simulating situations are presented whil taking walks and going on fild Irips: 4
shiaky tre¢ branch t'or balancing, i shoe for somersaulting and rolling, wide step for

R huppmg and | jumping.

On 4 hcld rip, siuations which lead to-a steeam are found to be espectally
intresting ind stimulatng for the children, Here, for cxample, they can buikeg
brdge ur ok for an objectupon which they can junp o new sitatios, which the
plashing water makesthe playing especialy aractve. Similar play ideas can also
materialze in 4 low water pond or even in a big raif puddle. Prefeqi equlsite: loose
clothing and summer weather! The Jearming concep! upon which these a\w‘ for
the stimulation of dndividual deas and discoveries of children is based should be
" ummarized e one moe;

o to create 4 freedom of movement covironment ¢

o 10 build on familiar movement skl |

o 10 refine technigues and to apply them in many different vamations

o 10 make problems clear and to encowrage the children to solve problems

independently | "

0 to give he children opportuniis o compare experiences n orderto e ablc 1o

gin mslghts which lead to independent mastering of ifficult sport technigues.






2 ' | '
80, Creative Expression | The | msemon oﬁcrcauvc expression materials gives lmpormm indications for the
- and Movement Memory crucial pomts in tecognizing and experiencing of the child. In this the movement

memory gradually rgistrs the movement procedure more exaclly. Atiempts with
, : cteaive expression of movement motives before and aftr the practical experience
o showed the difference; overdimensional roling motments (somersaulting) were
normalized afer oracticing and took on realistc forms.”The movement memory was
pmalaed{hfl gh the attempts of creative presentations, |
In the case described here, mutuality, symmetry, and the, problem of which
motions the children know 1o do with both arms or both legs at e same time were
involved. he attempt showed that: thcy remembered how they balanced two balls in
the hands. The muteal movemen, jumping juck,” was also characteized. In front
~'_ .‘ thebn;,mnrror,jhechlldren drew igures with both hands at the same time. This wide
| ., spiced drawing was directed by one's own body movemenl. The children drew
- spaciously to both sides, siretchedthemseIves or ben down into a squat position in
doing this «.,
This two-handed drawirg and other types of creative expression, whnch give 4
| *eeper msnghl ntothe movement presentations, should ot depend on the‘wallabllny
) of a big mirror. Also farge sheets of paper for example, pulp pdpel‘ which you can -
fasten to the wall, are applicable for this purpose, b




Pictorial References: ‘ ¥
.Cover photo: Margie R. Hanson, Elementdry Education Consulfant, Amencan
Alliance for Health, Physical Education and Recreation, Washington, D.C.; all

remaining photos: Archives of the German Sportscollege, Cologne, West Germany.
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